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A large and growing number of students are

read their textbooks adequately.
ading practice with recorede books

permits teaching to the levels needed for success
rather than to the student’s present level of

academic functioning.

I V f[an}redur:atl&nai reform efforts are doomed to
fail because millions of America’s students read
poarly, [Es not reasonakble to balieve thar standards
can be significantly raized if large percentages of U.S,
students are unable to read sven “dumbad-down”
teitbooks. The dumbing down of America’s text-
baooks s anly a s¥mptom of @ much larger, and far
mare serious, problem—the low reading ability of
many af America’s students.

Current estimates from the Mational Assesament of
Educational Frogress (NAEP) tell us that 4 percent
of cur seventh graders cannot read their texts with
sufficient ease and fluency o comprehend the mate-
rial.! That figure jumps to an alacringly high 60 per-
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cent by bwelith geade. The cause is
apparent. While American students
daily spend three to five hours after
schoel watching tefevision, they read
cnly a few grinutes per day, on aver-
age.? That statistic has Serious educ-
tional implications since mest people
become proficent readers by reading
for substantial periods, over time,

To get to the heart of the matter,
while the vast majority of American
teachers use tewtbooks as the pr-
mary reading material for their stu-
dents, a large, growing number of
American students ace incapable of
reading those textbooks. Regardless
of whether or not texthooks ave the
best or even & zood way to keach a
subject, we would all agree that itis
critically impartant for our students
to e abla to read well. But, for most
prople, high reading competence
generally takes vears of practice
with increasingly difficult reading
materials, Some of our high school
students are behind in that practice
by thousands of hours.

Honw can the process of reading be
acealerated, that is, how can inten-
siwe raading practice be provided so
thisk stedents learn to read in short
pericds of time? And, since even
shert periods of time spent leaming
w0 read will be teo long for some
gtudents, how can students be
helped immigdiately to read their text-
boals and other materials, o that
they can keep up with class discus-
shons and assignuments fight now?

The answer to both questions is
the use of recorded books. However,
bowks nead o be recorded in a spe-
cial way, There are techniques for
recording materials that enable sha-
dents to make unbelievably fast
grains in reading, and there ate wiys
to record that preducs smallar gaing

MARIE CARDO i5 fenndar and Executive
Directoraf the National Rending Stdss[nE-
teite, Sicq Tuss d classroom tessker of lre lan-
suimge-diszbled far i by yeirs.

buk which enable shudents wo master
content.

Sharply Accelerating the Process
of Learning ke Read

In the mid-seventies, | discovered
and uzed the method of recording
books described in this section, with
learning disabled, elementary stu-
dents, who were reading two to five
years below grade level. The group
of twelve who participated in my
first investigation, gained elght
months in word recognition in §ix
woks [abaout twelve times their pre-
vious rate of galnd.? A second exper-
iment I conducted with inner city,
wice-retained, junior high students
whp were reading at a preprimer o
thied-grade level, resulted in gains
of three years in reading compre-
hengion in oniy one year {a rate six-
teen times greater than their
pravicus average eate).!

Since that tims, thousands of
teachars have been trained in the re
corded book method, Seme of the
mast suscessiul programe wers ini-
taked by high school teachers, Ang-
Marie Romagnoll feund that her
Chapter 1 stadents made more than
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& three-year gain in reading compre-
hension during ene school year?
and sperial education teacher, Linda
Cueiruga reported avernge reading
comprehension gains of 2.2 years in
oaly Four ronths for 32 learning dis-
abled students {Queiruga’s gains
were  twenty-four times the
students’ previous peograss in read-
ing

Chueimiga’s System For Recording

Chaeimiga’s results were astonish-
ingly high, especially considering
that most of her ninth and tenth-
graders were reading on only a third
or fousth-grade level at the begin-
ning of hee class, and that they bad
been classified as severely learning
disabled for approximately sight to
ten years of their school careers.
Some of Queiruga’s students hiad
limited English proficiency, some
had severe hearing problems, and
thiers had behavior disorders, Since
Cueriruga’s results were so un-
vsual, I would like to describe her
procedures in detail,

Chueirnga attended my training oo
the recordad book methed and de-
cided to try the tachnique with one



student, Stuart. Stuart was a bright,
learning disabled tenth-grader,
reading on 2 fourth-grade level, He
sefected articles for Chaeinsga to re-
cord that were approximately four
to eight vears above hiz reading
level. For a few weeks, Clueiruga
manikorad and adjusted her record-
ings aceording o Stuart’s needs
until both fait that the recordings
were “just right” for him,

After a little more than two
months of working with the book
recordings, Queinuga tested Studrt
and found that he had gained 2.9
years in reading comprehension on
the Gates McGinitie Reading Test.
She couldn’t betisve the results and
reteshed him wsing & different read-
ing test, Stuart scored a LY year gain.
With a small district grant, Queiruga
purchased walkmans, a tape re-
corder, a tape duplicator, and tapes,
and recoeded 200 very short stories
during the surnmer {most were e
to four pages in length). She re-
corded about five to eight minutes
af text per tape side, and used about
twio to three tape sides per story.
Each story and its tapes were stored
in an individuwal folder, with the
reading level recorded on the folder,

In Septernber, Juart discussed his
gains with Chariraga’s 32 leamning
disabled students, and then he and
Chieiruga described the method, ba-
sically telling the students that if
they Epllowed the program, they
could make high gaing, foa, Then
Dueiruga apprised each student pri-
wvately of his or her reading level so
they could moniter their cwn prog-
ress, and told them ba read whatever
they liked. She explained that the
fagtest progress prodably would be
made by those who selected the
highest level material that they
could read back fluantly, after listen-
ing to the recording of that material
twio or thres tmes, Beading lévels
were cleacly visible on each book
folder.

The rest, as they say, is history,
Mot surprisingly, those students in
Queiruga’s program whe selected
fow-level material and barely
looked at the words made poar
progress. The scores of those young-
sters were averaged in with the
group, and yet, Cheeiruga’s students
still gainad 32 years in four months.
Those youngaters whao worked with
high-level materials and gave the re-
cordings and the text their full atten-
ton gained from ko fo four pears in
only four months. What was the
ealy complaint from the high-
achieving students when I inter
viewed them? Quelruga should
have recorded more high-level me-
terials they said, and, after four
months of working with the tape re-
cardings, they wanted bocks to be
recorded at a slightly faster pace,

A% an inkeresting side nobe, in a
recent synthesis of the research on
compensatary and remedial edueca-
Hon, Anderson and Pellicer noted
that lowe-level reading materials pre-
daminate in Chapter | peading pros
grams, in which most students
become “Tifers,” and never get cut’
“Unfortunately,” the authors stated,
“the data suggest that teachers teach
to the students’ present levels of ac-
ademic functioning, rather than to

FPhohs meartesy of I.a:,- Zeh

wul, Distrier 4. Mew York Ciky,
the levels they will nead to achieve
te be suecessful in the future.™

The recorded book methed de-
scribed in the next section can help
both emerging readers and poor
readers to fuently read material on
much higher reading levels than
they have previously read. This
trangformation often takes only ten
to fifteen minutes, the time it takes
students to listen to the recording a
faw times while fellowing aleng in
the book and then to read the mate-
rial aloud.

How to Record Books for
Maximum Reading Gains

Taraise students’ reading abilities
in shert petiods of tme, high-level,
highinterest reading materials have
Proven to e most effective. Usually
textbooks are dry and uninteresting
for students. To accelerate reading
achigvement, therefore, textbooks
ave genarally the lees! desirable mate-
rial to use initially. Only after
students’ reading levels have bean
raizad {and this neadn't take long),
shauld they work extensively with
textbocks. T accelerate the process
af learning te read then, short
amounts of high-interest material
should be recorded, using a slightly
slow seading pace, shoet, naturzl
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phrases, and good expression, The
glow recordings synchronize for the
reader the spoken and printed
words, 5o that the student can visu-
ally track the words, and connect
those words with the spoken words
on the recording, By placing a small
amcunt of material on a tape sida (as
little a5 bwo minutes), even seversly
disabled readers can listen more
than onece to the recording while
they follow along in the boaok with-
out becoming bored or over-
whelmed, After two or three
listenings, meost students e able to
read the passage fluently.

Passages should be recorded in
short, natural phrases so that the
printed pageis tranglated into mean-
ingful segments; the slight pauses
between phrazes help to increass
word recognition because they pro-
vide time for the brain to absarb the
printed material. Mot anly does this
recorded book method inerease
students’ reading fluency, the
speech patterns and wrlting of
youngsters usually improve as well,

Formula For Success
This simple fermula describes the
amount to recard and the pace to
use, depending upen the students’
reading level and the level of the
book being recorded:
If the pap between the student's
reading level and the level of the
beok i smail, record about bn e
thirty minutes of the material ¢nooe
tape side, at a nermil pace, with mzb-
ural expression, and phrasing, If the
gap is lirge, use a shrer pace, e
words fo a phrase, exdggerdhs youe
oxpression somewhat, and record
much less—about Goe fo Sght min-
ll'r'!S.l':l

COne of the reasons why the re
corded Book method has been s0
successful is because it matches the
reading styles of many poor reads
gra.”® Research indicates that young:
sters who are at risk in our schoals

are strongly global, tactile, and kin-
esthetic. Globals, in particular, need
many expeﬁmm with high-inter-
est, holistic reading oethods, espe-
cially these that provide a mode! for
good peading,

How to Record Textbooks

The procedures for recording
exta described in this section were
used by twa middle school teachers,
Ginny Sorrell and Sharon Briggs for
their teamed English/History
clazses.” Their recommendations
are most appropriate for students
who are reading only one to thres
years below the level of the text. If
the gap is larger than three years,
then it is Fighly advisable to bagin
with special recordings of quality
books that are of high inbecest to the
student, according to the directons
outlined previously. .

Sorrell and Briggs devised differ-
ent procedures for recording texts
and receational reading materials.
Texts were recorded as “directed
reading assignments” and helped
students focus on the major content
points, whereas novels were re-
corded “for pleasure, in one smoath
flerwr,” The results reported by Somell
and Briggs are impressive, including:
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. improved grades, no fatlures
among students using tapes, no
ODans ac groans at the mention of
reading, raised hands, velunteering
o answer gquestions during class
discussions, fewer discipline prab-
lema, keeping up with the class and
Iewiork being done '

Sorrel]l and Briggs began with this
reasoning: If their at-risk students
were not dumb, could memorize
sangs, and spenk “maost of their Hme
with a walkman plasterad on their
heads, listening to music with newver
2 book insight,” why not wse record -
ings to teach history and English?
Sorrell and Briggs viewed the @ping
of materials as & win-win situataon
ginee, even if their students did not
lock ak the books, just listening to
the tapes was likely to help them
keep up with the content and im-
prove thair grades. With the aid of
the tape recordings, many aterisk
students could be given the identical
hemework assignments and
deadlines as the rest of the students.
In effect, the recardings would be-
come “surrogate teachers,” and,
they continued to reason, should en-
abls their at-risk students to () En-
prove their reading skitls; (b) master
the course content; and, () raise

&7
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their seif-estesm. They ware proved
right on all counts.

How the Program Warks

The tapes for studant use can be
housed in a classreom or a media
center. Student librarians can handle
the check in—check out process. After
the master tapes are made, they
should be kept under lock and key
so that the criginal masters are never

. . . the students who
use [recorded materials]
are not only likely to
master concepts better,
but are also very likely
to raise their reading
levels quite

substantially.

checked out by students. Master
tapes should be dsed only to miake
copies for checkout, Coples are la-
belec and have check cut cards (2
library card envelope s glued to the
autside of the tape case), It is adwvis-
abie to have.a permanent library of
copies of each textbook chapter
availalla for students and teachers
to wse, To enzble students to decide
where, when, and how many times
they want to listen o a recording, it

is best to use small Walkman-type
recorders. Students then can check
out tapes during reading time in
class, and for take-home wse,

Summary

Higher educaticnal standards
have increased the number of Amar-
ican students who are taking ad-
vanced courses than did ten years
ago; however, liberacy levels are still
eminously low. It's no wondar thae
in science, mathematics and read-
ing “we were doing a lousy job 20
wears ago, and we're not deing a bet-
ter job now,” accerding to Patricia
Albjerg Graham, president of the
Spencer Foundaton, with the diffee-
ence being that *20 years ago, it
didn't matter a3 much,”"*

Besearch during the Iast fifteen
years indicates that recording high-
interest, high-level reading materi-
als in small amounts, with a slow
pace and short phrases, accelermtes
the reading progress of low-level
readers, With this methed, the read-
ing model presented is interesting,
slow enough to be absorbed by the
student, and repeated sufficiently so
that learning is assured. In this way,
the teacher demonstrates high ex-
pactations for students’ achieve-
ments and a high level of respect for
diverse reading styles and intarests.
Eecorded books help to remove
stress beranse the smident is in con-
trol of the number of repetitions and
reads alowd when ready,

Tape recording textbonks permits
students to read and understand
many types of difficult reading ma-
terial. An important side benefit iz
that recardings of texts can increase
students’ comprehension, word rec-
ognition, and vocabulary dewvelop-
ment. In other words, it iz well
worth the effort to record and orga-
nize materfals because the students
who e them are not enly Likely to
master concepts better, but are also

very likely to raise their reading lev-
als quite substantially.

High standards and expectations,
coupled with dumbed-down text-
books and low literacy levels, can
only produse more teacher Frustra-
tion ansd feelings of helplessness, [n-
deed, reading levels must be raised
substantially for any real reform ef-
forts to have an effect. Recorded
books can both raise students’ read-
ing levels quite dearoatically in short
periods of time and help shadents to
master content. ZH
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